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Abstract 
Active learning has attracted strong advocates among faculty looking for alternatives to traditional teaching methods. Case study 
has been recently introduced as an add-on teaching method in Malaysia.  For Universiti Teknologi Malaysia, the Harvard 
Business School case studies have been selected to be part of the curriculum to inculcate entrepreneurial thinking skills. This 
paper discusses the feedback on students’ perceptions of students regarding the implementation of case study discussion in the 
classroom. Findings show that most students show positive perception of using case study as a teaching method and agree to 
learn using the same method in the future.  
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1. Introduction 
In 2011, Universiti Teknologi Malaysia which aimed to be an Entrepreneurial Research University has layed 
down 5 strategic thrusts in order to move forward towards being a global university. One of them is to 
provide stimulating, entrepreneurial and quality learning environment. One of the initiatives for achieving this thrust 
is the implementation of Harvard Business Case Studies in classroom with the aim of exposing students to the real-
world and inculcating entrepreneurial thinking skills.  
Using case study as a teaching method has been proven to be effective (Kreber, 2001) and beneficial.  
Advantages of case study include greater student and faculty interest and interactivity, vicarious learning, and 
increased reflection (Mark & Mary, 1996).Furthermore,  Grant (1997) outlines the benefits of using case studies as 
an interactive learning strategy, shifting the emphasis to more student-centred activities rather than teacher-centred. 
The purpose of this study is to evaluate overall students perception of using case study in teaching and learning. 
In this research study the following hypotheses is tested: 
i. H1: Students’ perceptions of using case study in the classroom are related to knowing more about the real 
world, enjoy, learning more and gaining benefits from it 
ii. H2: There is not any significant difference between different types of gender in term of using case study in 
the classroom. 
iii. H3: There is not any significant difference between two types of student intakes in term of using case study 
in the classroom. 
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2.  Literature Review  
The literature review of the present study mainly consists of case study definition, the strategies for using case 
study in teaching and learning. 
A. Case Study Definition 
 
Case study includes of a wide range of problems introduce for analysis, however most types consist of several key 
factors. The information consisted in a case study can be complex or simple. The effective use of case studies needs 
lecturers to specify the objectives they hope to achieve. In general terms, case studies can evaluate the application of 
concepts to the real world situations, consisting building analytic skills that recognize high priority from low priority 
elements (Ruggiero, 2002).  
 
B. The strategies for using case study in teaching and learning 
 
There are two ways for using case studies in the classrooms.  Firstly, students read the case study and explain the 
nature of the strategy, research or intervention. Next, they evaluate and analyse the case study content in the context. 
At last, they decide which alternative choices can be discussed in the case study (Adler 1985). Secondly, the lecturer 
describe constrains and the problems and constraints consisted in a particular case study. Students play the role of 
practitioner in this situation. Then, students have discussed their opinions in either a class-wide discussion or small 
teams. Using case studies in this way has more advantages since students learn to improve their problem-solving 
skills (Ruggiero, 2002). 
 
3.  Method 
This study used survey instrument to evaluate students’ perception toward using case study. The survey consists 
of 11 closed ended questions and has been divided into 2 sections. The first section included demographic questions 
such as the program of study, gender and type of study before joining the undergraduate study for the respondent. 
The second section included four point Likert scale questions related to the usage of case study for learning. The 
reliability of the questionnaire can be accepted because it holds a Cronbach's Alpha reliability of .84. SPSS version 
13.0 was used to for analysing data. 
The questionnaire were distributed among 110 respondents of first year undergraduate students from the Faculty 
of Computing, Universiti Teknologi Malaysia (UTM) .The appropriate case study article that suite with the content 
of the course study has been selected. Students were initially given the case study article at least 4 weeks ahead of 
the session to allow students get good understanding about the case study background, scenario and issue. The case 
study session were conducted by well trained instructors through active discussion with students. Students were 
evaluated based on active participation during the discussion session for two hours. The questionnaire was 
distributed to all students at the end of the session. 
4.  Findings  
The respondents for the survey are balanced between female and male with 52% out of 110 respondents are 
female and 48% of the respondents are male. As shown in Figure 1, students’ academic background before joining 
the undergraduate programme that can be classified into two main groups. About 70% of students are from pre 
university level (matriculation) and 30% from STPM that is equivalent to A-level participated in this survey.  
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The descriptive analysis for four questions show positive perception of students for the case study discussion 
implementation. This is illustrated in Table 1. 
 
Table 1.  Descriptive analysis of questionnare 
 
Question 1 2 3 4 
Q1. I think i get to know more about the real world when learning using the 
Case 
Study 
0.9% 8.11% 55.86% 35.14% 
Q2: I think i will learn more using Case Study compared to listening to 
lectures 3.6% 12.61% 53.15% 30.63% 
Q3: I think learning through the Harvard Case Study is very beneficial 2.70% 6.31% 63.06% 27.93% 
Q4: I think learning through the Harvard Case Study is enjoyable 3.60% 6.31% 48.65% 41.44% 
 
For the four questions, the cumulative percentage of students who answered ‘Agree’ and “Stronly Agree” is more 
than 80% which strongly shows students’ positive perceptions. 
A) Students’ perceptions of using case study in the classroom are related to knowing more about the real 
world, learning more, gaining beneficial and enjoy. 
An examination of correlation among students’ overall knowing more, overall learning, gaining beneficial, 
overall enjoyable and overall perception of using case study is shown in Table 2. 
 
Table 2. Means, Standard deviations, and correlations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                  *p<.05 
The students overall knowing more yielded a correlation of .825, overall learning more yielded .770, overall 
gaining beneficial yielded .866, overall enjoyable yielded .869 with the overall students, perception of using case 
study. Therefore, there is a significant relationship between each factor and the students overall perception of using 
case study. Meanwhile, Figure 1 shows the percentage of responses to each Likert Scale questions via chart in 
Microsoft Excel. 
 
  
The total percentage of students who answered ‘Agree’ and “Stronly Agree” is 90% .The comparison of data for 
only ‘Agree’ and ‘Strongly Agree’ in questionnaires can help the researcher to understand the level of students’ 
agreement toward using case study.  However, according to Table 1, the Means of responses  to four point Likert 
Scale is upper than three which shows the high enthusiasm of students toward using case study in teaching and 
learning. 
B)  There is not any significant difference between different types of gender in term of using case study in the 
classroom. 
 
The respondents for the survey are balanced between female and male approximately with 52% out of 110 
respondents are female and 48% of the respondents are male.  T-Test is used to find whether there is a significant 
Variable X SD Overall Using Case Study 
Overall  knowing more 3. 25 .63 .825* 
Overall  learning more 3.10 .75 .770* 
Overall  gaining beneficial 
Overall  enjoyable 
3. 16 
3.27 
.65 
.74 
.866* 
.869* 
2203 Noorminshah A. Iahad et al. /  Procedia - Social and Behavioral Sciences  93 ( 2013 )  2200 – 2204 
difference available between the means of different genders or not. Table 3 shows the results of T-Test analysis on 
gender. 
 
Table 3. The results of T-Test analysis on gender 
 
 
The result of T- Test analysis shows the Sig. is upper than 0.05 so null hypothesis is accepted. In other words, 
there is not any significant difference between different types of genders in term of using case study in classroom. 
 
C) There is not any significant difference between two types of student intakes in term of using case study in 
the classroom. 
 
.  T-Test is used to find whether there is a significant difference exist between the Means of the two different 
groups or not. Table 4 shows the results of T-Test analysis on different groups. 
 
Table 4. The results of T-Test analysis on two different intake groups 
 
Paired Differences 
t df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 
95% Confidence Interval of the 
Difference 
Lower Upper 
.45455 3.93773 .68547 -.94171 1.85080 .663 32 .512 
 
The result of T- Test analysis shows the Sig. is upper than 0.05 so null hypothesis is accepted. In other words, 
there is not any significant difference between different types of genders in term of using case study in classroom. 
 
5. Discussion and Conclusion  
This paper presented findings from a survey on First Year students’ perceptions on using case studies for 
learning. Three hypotheses have been tested that indicate i) Students’ perceptions of using case study in the 
classroom are related to knowing more about the real world, enjoy, learning more and gaining beneficial, ii)There is 
not any significant difference between different types of gender in term of using case study in the classroom and iii) 
There is not any significant difference between different classes in term of using case study in the classroom. 
Overall, findings show that most students show positive perception of using case study as a teaching method and 
agree to learn using the same method in the future. This study has its limitations. The data collection for this 
research study is from the first year and undergraduate students who have less experience in comparison with the 
final year students. Therefore, the perception of final year students with more experiences can be compared to the 
result of this research study. Moreover, this research study consider just demographic information and four variable 
items. Therefore, for future studies more variable can be considered. 
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